
 

 
 
 

Title I schools implementing schoolwide programs are required to develop 
schoolwide plans in accordance with Section 1114(b) of the Elementary and 
Secondary Education Act of 1965 (ESEA). Guidelines for plan learning to include the 
following: 

 
•​ The comprehensive plan should be developed during a one-year period; 
•​ The plan should be developed with the involvement of parents and other 

members of the community to be served; 
•​ Individuals who will carry out the plan, including teachers, principals, other school 

leaders, paraprofessionals present in the school, administrators, specialized 
instructional support personnel, technical assistance providers, school staff, if the 
plan relates to a secondary school, students, and other individuals determined by 
the school, should be involved in the learning of the plan; 

•​ The plan should be available to the Local Educational Agency (LEA), 
parents, and the public; 

•​ Information in the plan should be in an understandable and uniform format and, 
to the extent practicable, provided in a language that parents can understand; 
and 

•​ If appropriate, the plan should be developed in coordination and integration 
with other Federal, State, and local services, resources, and programs, such as 
programs supported under this Act, violence prevention programs, nutrition 
programs, housing programs, Head Start programs, adult education programs, 
career and technical education programs. 

 
The ESEA requires three components to be included in the schoolwide plan – 
comprehensive needs assessment, comprehensive schoolwide plan, and annually evaluate 
the schoolwide plan. The template below provides a framework that may be used to 
develop and/or update a schoolwide plan. The narrative section in the template should be 
completed in sufficient detail to document how the component has been thoroughly and 
thoughtfully addressed. Schoolwide plans should be reviewed annually and revised as 
necessary to promote continuous improvement and to reflect the school’s initiatives to 
upgrade the entire educational program of the school. 

 
If a school has operated as a schoolwide program by virtue of meeting the 40 percent 
threshold in a prior year, then just as under NCLB it can continue to operate as a 
schoolwide program if it falls below the threshold in a subsequent year. 

To maintain focus, eliminate duplication of effort, and promote comprehensiveness, schools 
should operate under a single plan if at all possible. A school that already has a plan for 
school improvement might consider amending it, rather than starting over, provided that the 
existing plan was based on a comprehensive needs assessment and can be revised to 
include the required schoolwide components. 



Two Rivers Public Charter School 
Middle School Title I Schoolwide 

Plan 
Select one: ​ Initial Plan _X_ Revised Plan 

 
Requirements for a Title I school operating a Schoolwide Program are found in 
Section 1114 of the Elementary and Secondary Education Act (ESEA) and 
regulations 34 CFR §200.25 – 200.29. 

 
1. Comprehensive Needs Assessment 

Component 1 (§1114(b)(6-7(A)(i-iii)(I-III)(IV-V)) and 
(B)) 

To ensure that a school’s comprehensive plan best serves the needs of those 
children who are failing, or are at-risk of failing, to meet the challenging State 
academic standards, the school must conduct a comprehensive needs assessment. 
(ESEA sec@on 1114(b)(6)). 
Through the needs assessment, a school must consult with a broad range of 
stakeholders, including parents, school staff, and others in the community, and 
examine relevant academic achievement data to understand students’ most 
pressing needs and their root causes. (ESEA sec@on 1114(b)(2); 34 

C.F.R. § 200.26(a)). Where necessary, a school should attempt to engage in 
interviews, focus groups, or surveys, as well as review data on students, educators, 
and schools to gain a better understanding of the root causes of the iden@ed needs. 
The results of the needs assessment guide the learning of the comprehensive 
schoolwide plan. 

 
Evidence: 
A systema@c effort involving mul@ple stakeholders to acquire an accurate and 
thorough picture of strengths and weaknesses of the school community, thus 
iden@fying student needs through a variety of informa@on-gathering techniques. A 
data analyses summary must be included which incorporates benchmarks used to 
evaluate program results. Results of the data analysis must guide the reform 
strategies that will be implemented to improve instruc@on for all students. 

 

 
A.​ Describe the composition of the needs assessment team. The 

comprehensive needs assessment must be developed with the 
involvement of parents and other members of the community to be served 
and the individuals who will carry out the schoolwide program plan. 

 
Two Rivers consistently engages in needs assessments to monitor our progress and 
ensure that all students are receiving a high-quality education. This is a network- 
wide activity that infuses each classroom, each school, and each campus. The 
process includes a wide variety of stakeholders. Together, these efforts are integral 
to the creation and implementation of the comprehensive LEA needs analysis and 



the learning of network priorities each academic year. The Middle School’s 
leadership teams reviews data for the campus’s students and regularly presents that 
data to the LEA leadership team. 

 
At the Middle School, the School Instructional Leadership Team (SILT) meets, on 
average, weekly. This team consists of key staff including the principal, assistant 
principal, dean of students, counselor, select instructional staff members, and others 
as needed. The principals are members of the Organizational Leadership Team, 
which meets weekly. 

Altogether, these teams form a network needs assessment group that is intimately 
involved in the review of data and planning based on identified needs. One way we 
inform the needs assessment teams is through the principal dashboard. The 
principal dashboard review is an opportunity to share school-specific needs and 
programs. The school-level leadership teams also meet annually during a 
leadership retreat in the summer. At this retreat strategic planning takes place and 
the teams develop school-level goals. These school-level goals are related to the 
network priority set each year. 

 
At the school- and campus-level, the needs analysis is created using multiple 
sources of input and data. These inputs are specific to the school and its 
classrooms, including: 

 
•​ Panorama Education is used to survey students in grades 4 through 8. Two 

Rivers benchmarks current year survey data against other schools and 
against our own past results to highlight areas of need around school 
culture (e.g., physical and emotional safety, teaching and learning); 

 
•​ Assessment results—measured by student, classroom, and school. These 

include the District of Columbia Comprehensive Assessments of Progress 
in Education DC-CAPE (Common Core State Standards-based; annual) 
and interim assessments, such as MAP. 

•​ Feedback from staff on professional learning; 
•​ Feedback from parents, including through the Family School Association; 
•​ Instructional Leadership Team meetings conversations. This is a 

formal committee of Two Rivers educators that drive the instructional 
priorities for the current and upcoming years; 

•​ Organizational Leadership Team meeting conversations. This is a formal 
committee of Two Rivers leaders that analyze data from multiple 
sources across the organization to help set institutional priorities; 

•​ The Academic Excellence Committee, which is a formal committee 
comprised of Two Rivers Board of Trustees members, Two Rivers staff, 
and community members that analyze instructional data and 
implementation of the academic priorities of the year; 

•​ Suspension rate, out-of-class-time data, and other behavioral monitors; 
•​ Attendance data; and SEL data 



•​ Feedback cycles, including when the Two Rivers Executive Director and 
the Director of Family Engagement conduct interviews with staff and 
parent (and student) stakeholders. 

 
All school principals participate in creating the Two Rivers Strategic Priority for the 
three years, and create with their school staff an underlying set of school priorities 
for implementation based on the data and inputs discussed above. 

Two of the aforementioned needs analysis groups are further explained below: 

Instructional Leadership Team (ILT)—Consisting of school and network academic 
administrators, the ILT meets weekly. The ILT’s work is the basis of reporting on 
academic indicators for the network dashboard, determining new academic 
programs or assessments, or identifying adjustments to current programming. 
Additional collaboration and data review occur during a summer leadership retreat 
where about twenty leaders in all Two Rivers programmatic sectors gather to review 
the past year’s performance and map out priorities for the coming year and future. 

 
The Family School Association (FSA)—Two Rivers families are an involved, 
passionate group of parents and guardians. Two Rivers consider the input, 
assistance, involvement, and support of our parents to be one of our greatest 
strengths. Two Rivers’ parents, guardians, and staff collaborate using a formal 
parent involvement structure: the Two Rivers Family School Association, or FSA. 
The establishment of the FSA was a highly involved process that took place over the 
course of the 2011-2012 school year. Two Rivers parents, guardians, staff, and 
administrators engaged in a dialogue that was designed to create a new and 
inclusive parent organization. This parent-driven process received support from 
school staff, and included several school-wide meetings, an assessment of best 
practices, lessons, and a nonbinding survey. In addition, it allowed for a schoolwide 
referendum that enabled hundreds of parents to vote in-person and online on the 
establishment of a parent organization and its key features. 

 
 

This consultative process culminated with the drafting and adoption of the 
FSA bylaws and the election of the FSA officers in May 2012. 

The vision of our FSA is to have an open, supportive school community 
where families, teachers, school administrators, and community members 
collaborate to encourage lifelong learning. The mission of the FSA is to 
provide a structured forum so families, in full partnership with school staff, 
can cooperatively contribute their time, and talent towards the ongoing 
success of Two Rivers PCS. The association’s primary objectives are: (1) To 
foster school-wide community building (across grade levels and campuses); 
(2) To support student learning; (3) To participate in school governance by 
giving voice to the parent body; (4) To engage in projects for continuous 
school improvement; and (5) To build resources for and facilitate the 
learningof parent/teacher/school priorities. All parents and guardians of Two 
Rivers 



students, as well as Two Rivers staff and administrators, are automatically 
members of the FSA, have voting rights, and can hold FSA offices. Dues are 
not a requirement of membership though parents will be responsible for 
raising funds to finance FSA initiatives. The FSA will hold regular meetings 
during the school year that can be attended by any member of the Two 
Rivers community. The FSA’s Executive Board is responsible for managing 
the organization, which includes but is not limited to: FSA board meetings, 
FSA general community meetings, and any FSA sponsored events. The FSA 
is organized under the legal umbrella of Two Rivers PCS. The FSA is run 
consistently with the FSA Organizational Guidelines and any standing rules 
that are put in place. 

B.​ Describe the student academic achievement data that will be used 
to examine students’ most pressing needs and their root causes. 

As we prepare the comprehensive needs assessment and develop network and school-based priorities for 
the academic year, we review multiple data sources, including: 

●​ DC-CAPE 
●​ Circle 
●​ Measures of Academic Progress (MAP) 
●​ mClass 
●​ Skills Block 
●​ Classroom assessment data 
●​ Attendance data 
●​ English language proficiency assessments 
●​ Survey and interview results 
●​ Climate evaluations and Panorama data 
●​ Classroom observation and feedback 

We continuously refine our academic programs through professional learning and data-driven 
improvement. Staff members participate in weekly professional learning sessions focused on Tier One 
instruction, co-teaching, data literacy, and differentiated strategies. Regular instructional rounds, data 
analysis, coaching, and collaborative planning ensure that instruction is aligned with state standards and 
meets the diverse needs of all students. 

Using Data Wise and PDSA cycles, we monitor progress, identify areas for instructional improvement, and 
make real-time adjustments in teaching. Common Planning Time (CPT) allows teachers, content directors, 
and administrators to engage in data-driven discussions, refine lesson plans, and share effective 
strategies. This continuous feedback loop fosters a student-centered environment that adapts to academic 
and social-emotional needs, ensuring sustained student growth. 

By embedding these practices into our academic framework, we strengthen the alignment between 
instructional quality, student achievement, and equitable access to rigorous learning opportunities. 
Through ongoing professional learning and structured feedback, our programs evolve to meet the needs of 
every student at Two Rivers. 

 
 

C.​ Explain how the comprehensive needs assessment was conducted in an 
inclusive manner so it reaches all members of the school community 
(including regular education, special education, talented and gifted, 
migrant, and students with limited English proficiency, etc.), particularly the 



needs of those children who are failing, or at-risk of failing, to meet the 
challenging State academic standards. 

 
 

Two Rivers families are an involved, passionate group of parents and guardians. 
We consider our parents' input, assistance, involvement, and support to be one of 
our greatest strengths. Two Rivers' parents, guardians, and staff collaborate using a 
formal parent involvement structure—the Two Rivers Family School Association 
(FSA). The establishment of the FSA was a highly involved process over the 
2011-2012 school year. Two Rivers parents, guardians, staff, and administrators 
engaged in a dialogue to create a new and inclusive parent organization. This 
parent-driven process received support from school staff and included several 
schoolwide meetings, an assessment of best practices and lessons, and a 
nonbinding survey.  
 
In addition, it allowed for a schoolwide referendum that enabled hundreds of 
parents to vote in-person and online on establishing a parent organization and its 
key features. During the 2023-24 school year, parents played an integral role in 
creating the Two Rivers three-year strategic plan, ensuring their voices and 
perspectives were vital to shaping the future of our school.  
 
Different groups of staff members were also involved inclusively, including the 
Instructional Leadership Team, Organizational Leadership Team, Teacher Leaders, 
and staff members. A primary team impacting Title programs is the Instructional 
Leadership Team (ILT), consisting of school and network academic administrators. 
The ILT meets weekly. ILT work is the basis of reporting on academic indicators for 
the network dashboard, determining new academic programs and assessments, or 
identifying adjustments to current programming. 
 
Additional collaboration and data review occur during a spring leadership retreat 
where about twenty leaders in all programmatic sectors gather to review the year 
and map out priorities for the coming year. Furthermore, in each Middle School, 
there is a School Instructional Leadership Team (SILT), which includes a subset of 
teachers, instructional leaders, and other key staff. This is another forum where staff 
come together to discuss student and school academic needs and determine input 
for the schoolwide plan (SWP). 
 

D.​ As a result of the comprehensive needs assessment, describe the strategies 
that will be implemented to address the high priority area(s) of need identified. 
Indicate the specific area of need (content, subgroups, etc.). Include current 
baseline data and a measurable goal/target for the year. 

 
 

Strategies we will use to address the high priority areas identified: 

Professional Learning—Two Rivers is deeply committed to enhancing effective 
teaching through a comprehensive and structured professional learning (PL) 
program. Central to this effort is the weekly three-hour PL session, which covers 
key topics such as using data to inform instruction and refining teaching practices. 
For new staff members, Two Rivers provides an additional week of professional 
learning to familiarize them with the school's model and instructional approach. 
This is followed by a two-week professional learning period with the entire staff, 



forming a comprehensive three-week orientation before the school year begins. 
The orientation focuses on building collaborative teams, developing content-rich 
lessons and units, and using data effectively to guide instruction. 

Beyond in-house training, Two Rivers also funds both on-campus and off-campus 
PL opportunities through reputable professional organizations, such as the EL 
Education and National Council of Teachers of Mathematics, allowing teachers to 
continue their growth and development in specialized areas. 

Middle school grade-level teams collaborate closely with an administrator to ensure 
that instruction remains on pace and driven by data. This data-focused approach 
extends to goal-setting meetings, where teachers work one-on-one with their 
principal to set personalized growth objectives. To support these goals, the Content 
Directors and Teacher Leaders partner with teachers to mentor and assist in 
refining their teaching practices. 

At both the school and network levels, teams regularly review student achievement 
data from standardized tests and evaluate student work to identify areas of strength 
and improvement. Teachers new to the profession and new to Two Rivers receive 
additional coaching, particularly in areas related to effective pedagogy and 
classroom management, focusing on improving the performance of economically 
disadvantaged students. 

Two Rivers is committed to fostering teacher growth and holding staff accountable 
for their progress. Teachers who do not demonstrate improvement in areas 
identified in their professional growth plans, despite receiving appropriate support, 
may not be renewed for employment. This structured approach to professional 
learning ensures that staff are equipped to meet the needs of all students and 
maintain high standards of instructional excellence, reinforcing the school's 
commitment to student success.. 

In-Classroom Support—In the regular classroom setting, Two Rivers utilizes 
instructional differentiation and flexible grouping, tailored to meet student needs and 
provide more focused instruction. Through the co-teaching model, a general 
educator and a special educator collaborate to support all learners, ensuring that 
differentiation is effectively implemented. This approach aligns with students' 
Individual Education Plans (IEPs) or 504 accommodations and is guided by data 
collected by the teachers to ensure each student receives the appropriate support. 



Supplemental Student Support—Two Rivers offers additional educational support 
to students through a variety of programs. These include after-school tutoring for 
middle school students, partnerships with after-school programs that provide 
homework help and extra tutoring, and a student support team focused on 
addressing behavioral or other needs to ensure academic and social success. 
Additionally, Two Rivers provides specialized services for students identified as 
having special needs, ensuring they receive the necessary support for their 
individual growth and achievement. 

 
Multi-Language Learner Support—In accordance with federal law, all students 
who speak a language other than English at home and/ or were born in a foreign 
country are screened to determine if they qualify for our Multi-Language Learners 
(MLL) program. Students are assessed in the areas of Listening, Speaking, 
Reading, and Writing to determine their level of need, if any, in each area. Parents 
are notified before their child is screened, and informed of the results afterwards. 
Parents may choose to opt out of participation in the MLL program. For students 
identified as MLLs, specific classroom goals in each identified area of need are 
developed in order to guide teachers in ensuring that students are building the Multi- 
language skills they need to succeed. Our MLL teacher works alongside classroom 
teachers in developing these goals and supporting students in acquiring needed 
skills. The MLL teacher may guide the classroom teacher in differentiating materials 
to make sure they are accessible to all students, or may work directly with MLL 
students to help them build specific skills. 

 
Special Education Support— Special Education Support—Two Rivers' 
Responsive Classroom and EL Education models emphasize respect for individual 
differences and promote active, hands-on learning and problem-solving. These 
approaches, along with our flexible group activities, support an inclusion model 
where students with disabilities learn alongside their nondisabled peers. Research 
shows that co-teaching—where general and special educators collaborate in 
planning and delivering instruction—enhances the quality of instruction for all 
students, benefiting both those with and without disabilities. 

In the middle school, some classes follow a co-teaching model with both a general educator 
and a special educator working together to meet the needs of all learners. However, not all 
classes have two teachers. In those classrooms, special education teachers collaborate 
closely with general educators during common planning times to ensure that lessons are 
designed with the needs of all students in mind. The teaching team works together to deliver 
individualized instruction, whether or not a special educator is present in the classroom. 

Most students receiving specialized instruction have their needs met within the general 
education classroom. For students requiring more intensive remediation of basic skills or 
with needs that cannot be fully addressed in the general setting, special educators and 
related service providers offer small-group or one-on-one support for part of the school day, 
as determined by the Multidisciplinary IEP Team. 

Continuous monitoring of student progress through standardized and classroom-based 
assessments helps refine interventions, ensuring that students with special needs improve 
both basic skills and deeper learning competencies such as problem-solving, reasoning, and 
decision-making—skills vital for success. Parental involvement remains crucial throughout 
this process, as parents provide unique insights into their child’s strengths, needs, and any 



external factors affecting performance. Students are typically identified for special education 
services through the Student Support Team (SST) process, though parents can request an 
evaluation at any time. Evaluation requires parental consent, and the Multidisciplinary 
Team—comprising parents, teachers, the Special Education Coordinator, and other 
professionals—determines eligibility for services. 

Students also contribute to their Individualized Education Plan (IEP) through 
age-appropriate discussions about their strengths, learning needs, goals, and classroom 
supports. Depending on their readiness, some students also participate in IEP meetings, 
helping shape their educational plans. When students take part in creating their IEPs, they 
gain ownership of their learning, develop self-advocacy skills, and work purposefully toward 
their goals. 

The specific focus for this year continues to be: “If we challenge ourselves to develop and 
consistently leverage a deep understanding of standards, use of Learning Targets (LTs), and 
models of excellence, we can better ensure that every student, especially our most 
marginalized, produces high-quality work that meets or exceeds grade-level expectations.” 
This focus is based on clear evidence of need, as reflected in our dashboards throughout 
this document. 

. 
 

E.​ Describe the outcomes of the school’s comprehensive needs assessment, as 
well as a description of the data sources used in the process. Findings 
should include detailed analysis of all student subgroups; an examination of 
student, teacher, school and community strengths and needs; and a summary 
of priorities that will be addressed in the schoolwide plan. 
 
Since SY15-16, Two Rivers' Board of Trustees, along with academic, operational, and financial 
leaders, has continuously refined an internally developed LEA-wide dashboard to monitor, track, 
and report data across the district, guiding strategic decision-making for middle school priorities. 
This dashboard is built around five core principles, fifteen key questions, and approximately sixty 
specific indicators. These indicators cover student assessment data, family, staff, and student 
surveys, external reviews of Two Rivers’ educational programs, attendance, staff participation in 
professional learning, audit and financial reports, and teacher hiring and attrition rates. Each 
indicator is color-coded—green for ‘on track,’ yellow for ‘pay attention to,’ and red for 
‘urgent’—allowing school and network leaders to quickly identify areas that need focus, 
particularly in middle school settings. 
In alignment with our data-driven approach, we have integrated both the Data Wise process and 
the Plan, Do, Study, Act (PDSA) improvement cycle into our framework. These processes enable 
school leadership and staff to make informed adjustments to instructional practices in the 
middle school, monitor their impact, and refine strategies to drive continuous improvement. The 
dashboard, alongside the PDSA cycle, is central to monitoring and refining instructional strategies 
and operational priorities for middle school. 
Key indicators for middle school include DC-CAPE scores, admission rates to college-ready high 
schools, achievement of Scholarly Habits, student portfolio presentations, suspensions, truancy, 
school culture and character, and arts education hours, which are nearly double the DC average. 
The dashboard is regularly updated to reflect the evolving needs of middle school students and 
remains a primary tool for tracking progress toward school-level and network-wide goals. 
To analyze assessment and instructional data, Two Rivers' middle school uses the Data Wise 
process, which helps identify trends and implement targeted interventions. The PDSA cycle 
allows us to systematically test these interventions, study their effectiveness, and make 



necessary adjustments, ensuring a continuous focus on refining strategies to meet middle school 
student needs. 
Data Sources Used in the Middle School Needs Assessment:The dashboard is informed by a 
variety of data sources, including: 

●​ Student assessments (MAP, Curricular assessments, DC-CAPE) 
●​ Surveys (CSCI for family, staff, and student culture inventories; staff input on instructional 

culture) 
●​ External reviews (DC PCSB PMF, and EL Implementation Review) 
●​ Student data on attendance, suspensions, and truancy 
●​ Staff participation in professional learning 
●​ Audits and financial reports 
●​ Teacher hiring, retention, and attrition 

Based on the middle school needs assessment and the data gathered, we identified three key 
areas of focus to support middle school students who are failing or at risk of failing to meet 
academic standards: 

1.​ Supporting At-Risk Middle School Students: Two Rivers recognizes achievement gaps in the 
middle school, particularly among at-risk students. We are committed to closing these 
gaps, especially for students who have been enrolled for three or more years. Our goal is 
to provide the full range of academic and social-emotional support needed to ensure that 
middle school students master grade-level content and demonstrate proficiency on 
standardized assessments. Our internal dashboard, which tracks disaggregated middle 
school data, helps us target strategies and investments in this critical area. 

2.​ Middle School Professional Learning: Our commitment to professional learning (PL) is 
central to improving middle school student outcomes. Each year, middle school 
instructional personnel participate in over 150 hours of professional learning, including 
pre-year sessions, weekly Wednesday afternoon blocks, and dedicated PL days throughout 
the year. In-class coaching from middle school principals and instructional guides further 
enhances staff development. This focus on PL ensures that educators are equipped with 
the tools and strategies to support middle school students effectively. 

3.​ Promoting Family Engagement in Middle School: Family engagement is a key component in 
improving middle school student success. Two Rivers involves parents and families 
through student-led conferences, IEP meetings, special events, and other middle 
school-focused activities. Interpreters are provided to ensure that all families, particularly 
those with ELL students, can participate fully in their child’s education. This inclusive 
approach strengthens the home-school connection, which is critical for middle school 
student success. 

Summary of Priorities to Be Addressed in the Middle School Plan: The middle school needs 
assessment highlights three main priorities for our schoolwide plan: 

●​ Providing targeted support for at-risk middle school students to close achievement gaps 
●​ Enhancing professional learning for middle school staff to ensure they are equipped to 

support all students 
●​ Increasing family engagement to foster collaboration and reinforce middle school student 

success 
These priorities are directly aligned with our goals of delivering a well-rounded education and 
driving continuous improvement across our middle school programs. 

. 



 

A.​ ​Describe the composition of the planning team. The planning team 
assumes responsibility for planning and implementing the schoolwide 
program in accordance with all applicable Title I rules and regulations. 

 
The Instructional Leadership Team (ILT), consisting of school and network academic 
administrators. The ILT weekly. ILT work is the basis of reporting on academic 
indicators for the network dashboard and determining new academic programs or 
assessments or identifying adjustments to current programming. 
Additional collaboration and data review occur during a spring leadership retreat 
where 20 leaders in all programmatic sectors gather to review the year and map out 
priorities for the coming year. 

B.​ Explain the process used to develop the plan, including information 
about meeting dates and agenda items/topics as well as future meeting 
dates. 

The development of the schoolwide plan is a collaborative process involving both internal and 
external stakeholders through a series of ongoing meetings, data reviews, and conversations with 
students, staff, parents, and families. This process is structured through the following forums: 

●​ Instructional Leadership Team (ILT): The ILT meets weekly to review instructional data, 
discuss student progress, and identify areas for improvement. Agenda items typically 
include data analysis from assessments (such as MAP and DC-CAPE), instructional 
strategies, and professional learning needs. These meetings serve as a foundation for 
refining the TR Strategic plan to ensure it addresses identified needs. Specific meetings 
contributing to the plan development took place during SY: 2023-24, with current and  future 
ILT meetings scheduled for Tuesdays from 1- 4pm weekly.  

●​ Family School Association (FSA): The FSA meets monthly to engage parents and 
families in the planning process. Topics discussed include family engagement strategies, 
feedback on school programs, and updates on the schoolwide plan. Past meeting dates that 
contributed to the plan's development occurred during SY: 2023-24, with future meetings 
planned for SY: 2024-25. 

●​ Organizational Leadership Team (OLT): The OLT, consisting of school and network 
leaders, meets weekly to analyze operational and academic data, set priorities, and ensure 



alignment with the school’s mission. Key agenda items include resource allocation, staffing 
needs, academic priorities/trends, and the integration of feedback from external reviews. 
During SY: 2023-24 meetings focused on reviewing data from the comprehensive needs 
assessment, with additional meetings planned for the current school year (SY: 2025-26) to 
continue refining the schoolwide plan. 

By gathering input from these forums, along with ongoing data analysis and stakeholder 
feedback, Two Rivers ensures that the schoolwide plan is responsive to the needs of the 
entire school community and remains aligned with our goals for continuous improvement. 

C.​ Describe the process for communicating with all members of the school 
and community who were not part of the planning team about the planning 
process, data collection, plan development, and plan approval. Include 
specific information describing how parents were notified of the schoolwide 
planning process and involved in the plan development. 



At Two Rivers, we believe that a strong partnership between home and school is essential to 
student success. To foster this, we prioritize clear and consistent communication with parents and 
families throughout the school year. Both traditional and electronic communication tools are used to 
share information and updates, with ongoing efforts by the administration and the Family School 
Association (FSA) to improve these channels. Parents and guardians are encouraged to 
communicate their questions and concerns directly with school staff at any time—there is no need 
to wait for designated conference times. 
 
For classroom-specific questions or concerns, parents are encouraged to speak directly with their 
child’s teacher or a Two Rivers school administrator. School policy or procedure-related questions 
can be raised with an administrator, while FSA-related questions and suggestions are directed to 
FSA officers. 
 
Two Rivers ensures that parents are fully informed and involved in the schoolwide planning process 
through multiple touchpoints. During the three-week staff orientation (with an additional week for 
new staff), school administrators provide training on effective parent communication and the Two 
Rivers parent and family engagement policy, as outlined in the Family Handbook. These sessions 
emphasize the importance of parent communication in supporting student success and equip 
educators with the tools needed for ongoing, meaningful family engagement. PreK-3 families also 
receive home visits to foster early connections. 
 
Regular touchpoints between staff and families reinforce this engagement throughout the school 
year. These include four family conferences (at the start, mid-fall, mid-spring, and the end of the 
school year) where parents, teachers, and students meet one-on-one to discuss academic 
performance and social-emotional development. In these conferences, parents are encouraged to 
provide feedback on their child’s progress and participate in developing plans to support their 
education. Additionally, parents are invited to share suggestions or concerns related to the 
schoolwide plan directly with school administrators. 
 
The Instructional Leadership Team (ILT), meets weekly. Quarterly, the ILT engages in a data review 
regarding any parent feedback related to the schoolwide plan. As the primary architect of the Title I 
schoolwide plan, the ILT is responsible for incorporating parent and family input to ensure the plan 
aligns with the school community's needs. Feedback gathered from family conferences, surveys, 
and FSA meetings is quickly reviewed and integrated into the planning process. 
 
The Family School Association (FSA), a key platform for parent involvement, was created through 
collaborative dialogue between parents, guardians, staff, and administrators. This association 
fosters community building, supports student learning, and provides a structured channel for 
parental input into school governance and continuous improvement efforts. Parents were actively 
involved in the creation of the FSA, and they continue to have a voice in the ongoing schoolwide 
planning process. 
 
Additionally, Two Rivers has designated Middle School Campus Directors of Special Education and 
Director of Family Engagement who regularly communicate with parents about student progress, 
behavior, and strategies for home support. The registrar also plays a role in engaging families, 
particularly during the enrollment and registration process. 
 
To ensure that all members of the school and broader community, including those not directly 
involved in the planning process, are kept informed about the schoolwide plan, Two Rivers uses 
various communication methods. These include updates in the weekly school newsletter, 
ParentSquare notifications, and FSA meetings. Parents are also informed about the planning 



process and invited to participate in family conferences, IEP meetings, and other school events. 
Interpretation services are provided for non-English-speaking families to ensure all parents can fully 
engage. 
 
By maintaining an open-door policy and fostering ongoing communication, Two Rivers ensures that 
parents, families, and the community are actively involved in developing, reviewing, and approving 
the schoolwide plan. 

 

D.​ Describe the process for involving stakeholders and how their input was 
used to develop the schoolwide plan. 

 
 

Two Rivers operates as a collaborative community, actively involving various stakeholder groups in 
the development and continuous refinement of the schoolwide plan. The involvement of these 
stakeholders ensures that the plan reflects the diverse needs of our students, families, and staff. 
The key stakeholder groups and their roles in the process include: 

●​ Organizational Leadership Team (OLT): The OLT meets biweekly to discuss schoolwide 
and network-wide priorities and progress. This team includes the Executive Director, Chief 
Academic Officer, Chief of Operations, Chief of Staff, Director of Family Engagement, 
Principals, Senior Director of Special Populations, Chief Human Resource Officer. The OLT 
plays a crucial role in providing strategic direction, ensuring alignment with the school’s 
mission, and reviewing operational and academic priorities. Their input is essential in 
shaping the overall structure and implementation of the schoolwide plan. Decisions 
regarding resource allocation, professional learning initiatives, and operational capacity are 
regularly reviewed and adjusted based on OLT discussions. 

●​ Instructional Leadership Team (ILT): The ILT, which meets weekly, consists of academic 
leaders from both the school and network levels. This team is responsible for analyzing 
student academic data, reviewing instructional strategies, and determining necessary 
adjustments to current programming. The ILT also ensures that the schoolwide plan is 
aligned with the academic goals of the network. Additionally, during the spring leadership 
retreat, leaders from all programmatic sectors gather to review the previous year’s progress 
and establish priorities for the upcoming year. The ILT’s work informs reporting on academic 
indicators for the network dashboard and helps in identifying new programs or modifications 
to existing ones to improve student outcomes. 

●​ Family School Association (FSA): The FSA is a vital component of the stakeholder 
engagement process, providing parents with an active voice in the development of the 
schoolwide plan. All parents are automatically members of the FSA, and they are invited to 
participate in discussions regarding schoolwide initiatives during monthly FSA meetings. 
The FSA is supported by the school principals, who present updates on the school’s 
progress and discuss strategies and programs implemented to support student learning. 
This includes information on network-wide professional learning, Learning Labs for 
supplemental learning, after-school tutoring programs, the role of Teacher Leaders, and the 
partnership with EL Education. The school principals also share student academic data, 
such as MAP scores, as it becomes available, comparing current performance with historical 
trends to illustrate the school’s progress toward its goals. The presentation concludes with a 
question-and-answer session, during which parents are encouraged to provide input on the 
school’s efforts and suggest ways to further support student achievement. 

●​ Stakeholder Input and Impact: Input from all stakeholder groups is central to the 
development of the schoolwide plan. Data from the ILT, feedback from the OLT, and 
suggestions from parents through the FSA are all reviewed and incorporated into the plan. 



For example, feedback from parents regarding the need for more individualized student 
support led to the expansion of Learning Labs and after-school tutoring programs. Similarly, 
recommendations from the ILT regarding professional learning initiatives resulted in 
enhanced training for teachers in data-driven instruction. This collaborative process ensures 
that the schoolwide plan is not only data-informed but also reflective of the unique needs of 
the Two Rivers community. 

 
By integrating input from these diverse stakeholders, Two Rivers ensures that the 
schoolwide plan is comprehensive, responsive, and aligned with the school’s mission of 
fostering academic and social-emotional success for all students. 
 

 
3. Schoolwide Plan 

Component 2 (§1114(b)(7)(A)(i-iii) 
 

Preparing a comprehensive schoolwide plan that describes how the school will improve 
academic achievement throughout the school, but particularly for the lowest-achieving students, 
by addressing the needs identified in the comprehensive needs assessment. (ESEA section 
1114(b)(7)). The schoolwide plan must include a description of how the strategies the school will 
be implementing will provide opportunities and address the learning needs of all students in the 
school, particularly the needs of the lowest-achieving students. (ESEA section 1114(b)(7)(A)(i), 
(iii)). The plan must also contain descriptions of how the methods and instructional strategies that 
the school intends to use will strengthen the academic program in the school, increase the 
amount and quality of learning time, and help provide an enriched and accelerated curriculum, 
including programs and activities necessary to provide a well-rounded education. (ESEA section 
1114(b)(7)(A)(ii)). To ensure that the plan results in progress toward addressing the needs of the 
school, the plan should include benchmarks for the evaluation of program results. This plan may 
be integrated into an existing improvement plan. 

Evidence: 
•​ Evidence-based strategies or other effective strategies based on identified needs 

designed to raise the achievement level of all students on challenging State academic 
standards. Include a description of how the reform strategies will be evaluated for 
effectiveness. 

•​ A process for identifying students needing additional support to meet academic 
achievement standards which includes timely identification, implementation, 
and monitoring of interventions. 

•​ Evidence-based strategies or activities such as student support services; behavior 
intervention systems; tiered systems of support; teacher recruitment and/or retention 
activities; or other activities as appropriate. 



A.​ Explain the school’s implementation of strategies that will address the 
needs of all children in the school, but particularly the needs of those at-risk 
of not meeting the challenging State academic standards. 
 
Two Rivers' schoolwide plan is designed to meet the needs of all students, with a particular 
focus on those at risk of not meeting challenging state academic standards. This plan 
includes the following key strategies: 

●​ Additional Support: Middle School students at risk of academic failure are provided 
support through intervention lab courses, which target their specific needs. Students 
are identified using MAP assessment results and teacher recommendations. 
Intervention strategies are reviewed during School Instructional Leadership Team 
SILT and ILT meetings and Data Wise and PDSA sessions to ensure that targeted 
and timely support is provided. 

●​ Professional Learning: Educators at Two Rivers engage in ongoing professional 
learning, including three weeks of orientation before the school year and three hours 
of professional learning each Wednesday. These sessions are designed to enhance 
teaching effectiveness, foster collaboration, and ensure the cohesive implementation 
of the EL Education model. The Instructional Leadership Team (ILT) coordinates 
these professional learning activities, aligning them with network priorities and 
addressing student needs. 

●​ Student Services: Special education and Multi-Language Learners (MLL) 
programming are centrally monitored to ensure effective implementation. 
Cross-functional teams work to coordinate services that meet the academic and 
social-emotional needs of students across different campuses. 

●​ Homeless Student Support: Two Rivers provides services to homeless children and 
youth to ensure their engagement and participation in school. The LEA’s Director of 
Student Support and McKinney-Vento liaisons assist families with essential services, 
including transportation, uniforms, and counseling, ensuring that students are fully 
supported in their learning environments. 

●​ Multi-Language Learners (ELL): A full-time MLL teacher supports general 
education teachers by providing direct instruction and guidance on differentiating 
materials for MLL students. This collaboration ensures that MLL students can 
achieve English proficiency and meet state academic standards. 

●​ Special Education: Two Rivers’ co-teaching model pairs general and special 
education teachers to collaboratively plan and deliver instruction, benefiting both 
students with and without disabilities. Special education teachers maintain small 
caseloads to provide individualized support, ensuring that students receive targeted 
instruction within the general education setting. Continuous progress monitoring 
through standardized and classroom-based assessments helps refine interventions 
for students with special needs. P no arental involvement and student participation in 
the creation of IEPs are integral parts of the process, fostering a sense of ownership 
and purpose in achieving their goals. 

These strategies, informed by data-driven decision-making and collaborative efforts, ensure 
that all students, particularly those at risk, receive the necessary support to succeed 
academically. 

. 
B.​ Provide a description of how the methods and instructional strategies used 

will strengthen the academic program in the school, increase the amount 
and quality of learning time, and help provide an enriched and accelerated 
curriculum, which may include programs, activities, including programs and 
activities to provide a well-rounded education. 



Two Rivers implements various methods and instructional strategies designed to strengthen 
the academic program, increase the amount and quality of learning time, and provide an 
enriched, well-rounded curriculum: 

●​ Intervention Lab Courses: Two Rivers offers Middle School intervention lab courses 
to support students at risk of academic failure. These courses provide targeted 
instruction based on the results of MAP assessments and teacher recommendations. 
The strategies used in these courses are regularly reviewed and refined through 
Data Wise and Plan, Do, Study, Act (PDSA) improvement processes, ensuring that 
interventions are data-driven and responsive to student needs. 

●​ Professional Learning: Educators at Two Rivers engage in ongoing professional 
learning to continuously enhance their teaching practices. Teachers participate in 
three weeks of professional learning before the school year, followed by an additional 
week after it ends. Additionally, weekly three-hour professional learning sessions 
occur throughout the academic year. These sessions are planned by the Instructional 
Leadership Team (ILT) using Data Wise and PDSA processes to ensure that learning 
is aligned with network goals and responsive to real-time data. Cross-campus 
collaboration and interdisciplinary planning support the implementation of the EL 
Education model, and network-wide sessions allow for efficient sharing of priorities. 
This structured, continuous professional learning helps improve teaching quality and 
instructional effectiveness across the school. 

●​ Student Services: Multi-Language Learners (MLL) and special education services 
are administered at each school, but centrally monitored to ensure fidelity and quality. 
The coordination of cross-functional teams across grade levels ensures that students 
with diverse learning needs receive individualized support. Continuous use of the 
Data Wise and PDSA improvement processes allows staff to assess the 
effectiveness of instructional strategies and make necessary adjustments, ensuring 
students are consistently supported in their academic growth. 

By utilizing targeted intervention lab courses, engaging in data-driven professional learning, 
and providing comprehensive student services, Two Rivers enhances both the quality and 
quantity of learning time. These efforts not only strengthen the academic program but also 
help provide a well-rounded education that supports both academic achievement and 
social-emotional development for all students. 

 

C.​ Describe the benchmarks for evaluation of program results. 
 

Multiple teams consistently monitor, report on progress, and review data related to student 
outcomes. This includes the Instructional Leadership Team (ILT), which is composed of 
academic leaders. The ILT meets weekly throughout the school year and holds a summer 
retreat to evaluate student learning, adjust instructional strategies, and ensure that 
programs support student growth and development. 

A recent review of dashboard indicators, further informed by the ILT, led to the identification 
of a key network priority for this year: closing the mathematics achievement gap between 
African-American students and their peers. As a result, the ILT has implemented targeted 
professional learning for staff and adopted a new Middle school-wide math curriculum. 
Three critical levers—emotional intelligence, equity work, and using data—guide actions, 
outputs, outcomes, and the overall impact of the work done across the network. 



Benchmarks for evaluating program results are reviewed at ILT meetings, as well as during 
other meetings, where staff use data from a variety of sources to assess progress. The 
following benchmarks are regularly analyzed: 

●​ Dashboard Indicators: A comprehensive view of various key performance indicators that track 
student progress and inform instructional decisions. 

●​ MAP proficiency, including by subgroup breakdowns; 
●​ DC-CAPE proficiency, including by subgroup breakdowns; 
●​ Benchmark - mCLASS/DIBELS; 
●​ Benchmark - mCLASS/Circle; 
●​ African American cohort progress – MAP; 
●​ Economically disadvantaged cohort progress – MAP; 
●​ TR African-American outperforming state counterparts – DC-CAPE; 
●​ TR at-risk outperforming state counterparts – DC-CAPE; 
●​ TR SPED outperforming state counterparts – DC-CAPE; 
●​ Racial achievement gap – DC-CAPE; 
●​ Admission to college-ready high schools; 
●​ Achievement of the Scholarly Habits; 
●​ Proficient - 8th graders passage portfolio presentation; and 
●​ Culture and climate inventory: students, families, and staff. 

●​ MAP Assessments: Used to measure academic growth and identify areas where 
targeted support is needed. 

●​ DC-CAPE: Data from this assessment helps evaluate overall student performance 
and program effectiveness. 

●​ Attendance Rates: Monitored to ensure that students are engaged and participating 
in school. 

●​ English Language Proficiency: For Multi-Language Learners (MLL), proficiency 
levels are tracked to measure language acquisition and support needs. 

●​ Surveys: Feedback from students, families, and staff provides insights into the 
school climate and effectiveness of programs. 

●​ Evaluations: Formal evaluations of teacher performance and instructional practices 
to identify areas for improvement. 

●​ Classroom Observations: Real-time observations of teaching practices to ensure 
the fidelity of curriculum implementation and instructional strategies. 

By using these benchmarks, Two Rivers ensures a data-driven approach to evaluating 
program results, allowing for timely adjustments and targeted interventions to enhance 
student success. 

 

D.​ Describe any activity information regarding strategies for assisting preschool 
children in the transition from early childhood education programs to local 
Middle School programs. 

Two Rivers operates a comprehensive process to support students transitioning from 
elementary school to Middle School. This process ensures students receive the necessary 
academic, social-emotional, and logistical support for a smooth transition. 

Once a new Middle School student is matched in the My School DC lottery, Two Rivers 
extends an offer, and families attend New Student Registration. During registration, families 
complete required documentation, and Two Rivers requests records from the student’s 
previous school. If necessary, relationships with OSSE are leveraged to secure data. The 
Director of Student Support and school-level administrators review this information to ensure 



a smooth transition. For students receiving specialized services (such as IEP or 504 
accommodations), the information is carefully reviewed to ensure that these supports are in 
place when the student begins school. 

At Two Rivers, all new Middle School students participate in a Middle School Assessment to 
gather key academic and social-emotional data to better understand and support their 
needs. Once students transition into Two Rivers, families attend Family Conferences in the 
days preceding the start of school. During these conferences, they review data, meet 
teachers, and discuss any relevant supports needed for the student. Conferences are 
one-on-one with teachers, and if applicable, a special educator. 

Throughout the school year, Middle School families are invited to events such as Back to 
School Night, Celebration of Learning, Family Night, Science Fair, and Math Night to build 
connections and engage with the learning environment. Additionally, ongoing 
communication between staff and families ensures students are supported throughout the 
academic year. 

To further support the transition process, Two Rivers has established strong relationships 
with various community organizations and educational programs, ensuring that students 
moving from other schools or districts receive the support needed to thrive in their new 
Middle School setting. These relationships help ensure that every student’s needs are 
recognized and addressed before they begin their Middle School experience. 

 

E.​ Include any activity information regarding the preparation for and awareness 
of opportunities for postsecondary education and the workforce, which may 
include career and technical education programs and broadening secondary 
school students’ access to coursework to earn postsecondary credit while 
still in high school (such as Advanced Placement, International Baccalaureate, 
dual or concurrent enrollment, or early college high schools). 

 
 

Led by the Director of Academic Counseling and Alumni Support, Two Rivers has 
offered a two-year (7th and 8th grade) high school selection and preparation 
program, My High School Search (MHSS), since the 2010-2011 school year. MHSS 
has served as the principal strategy for ensuring a successful transition to high 
school. The academic counselor helps guide students and their parents through the 
high school selection process while focusing on helping them choose a best-fit, 
college-ready high school where the student would have the greatest success. All 
6th, 7th, and 8th grade students participate in MHSS (about 220 students) free of 
cost. The MHSS afterschool program has four primary pillars: Applying for High 
School, Parents as Partner, Social-Emotional Development, and Academic 
Preparedness. Through MHSS, Two Rivers staff lead students and parents through 
introspective exercises where they articulate their strengths, preferences, and other 
factors that are important in selecting a high school where the student will be most 
successful. It is a comprehensive program to not only create a smooth transition 
into high school, but also help students remain excited about their next chapter. 



The MHSS Program is a year-round program with peaks of engagement. Between 
September and March, there are several evening sessions with parents and 
students. Winter months (typically November and December) host three weekend 
activities: two high school fairs (Higher Achievement’s High School Fair and My 
School DC) and one SSAT testing day (Two Rivers serves as a testing site). 
Between October and December, students may participate in a 10-week SSAT 
workshop. As a capstone experience to the 2-year journey, Two Rivers takes its 8th 
graders to visit nearby colleges and universities. Over the years, they’ve visited the 
University of Maryland, Howard University, George Washington University, George 
Mason, Morgan State, and Georgetown University. The 8th grade college tours 
began in June 2012 and have become a favorite way to celebrate the completion of 
the MHSS program, their culminating experience at Two Rivers, and it allows 
students to get excited about their futures. Students have also toured area business 
leaders which offer employment opportunities to graduates, including Microsoft, 
which has a straight-to-career training and education path that may be appealing to 
some students. 

 
One of the main goals of MHSS is to engage more students and their families in the 
students’ educational futures and increase the number of adults involved in the 
students’ lives (parents, staff, advisors, and teachers) who are invested in their 
education. Two Rivers strives to equip students with rich and varied options in high 
school and college. A successful MHSS afterschool program bridges the academic 
and social emotional requirements for high school with various “wayfinding” skills to 
equip students to make the best high school decision for them, and ensure 
placement into the student's top high school choices in order to foster student 
agency. Two Rivers has a strong historical record of supporting students as they 
matriculate to college-ready high schools (as defined by US News and World 
Report). 

Through a program called TR Connect, Two Rivers helps support students who 
have graduated from 8th grade and are now in their 9th grade at high school. TR 
Connect provides these students with targeted academic support and guidance to 
help them be successful in high school. Ensuring that our graduates have a 
successful transition to high school is important for our students’ futures. Two 
Rivers, through TR Connect, helps 50-75 Two Rivers graduates each academic 
year. 

 
We continued making progress toward our goal: 

Goal 1: 85% of students are admitted/matched to college- and career-ready high 
schools. 73% of students were admitted to high schools that we objectively identify 
as college- and career-ready based on analysis by US News and World Report. As 
explained in our mid-year update, we are happy at the array of high-performing and 
“strong academic and social support” schools our students transfer to after their 
eighth-grade graduation. (New schools like Ron Brown are not yet rated by US 
News and World Report.) We have also noticed that some families prefer short 
commute times and a mix of extracurricular activities when considering high schools. 
The District needs to continue to elevate the performance of high schools so that 
families do not have to compromise academics for these other considerations. 



F.​ Specify any activity information regarding the implementation of a schoolwide 
tiered model to prevent and address problem behavior, and early intervening 
services, coordinated with similar activities and services carried out under 
the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.). 



Addressing Problem Behavior 

Two Rivers' approach to reducing the overuse of discipline practices that remove students 
from the classroom starts with building teachers' capacity to manage their classrooms 
effectively. This begins by fostering strong relationships between teachers and students, a 
foundational practice of our in-house professional learning program. Additionally, we provide 
ongoing support from Content Directors to help teachers refine their classroom management 
skills. 

Teachers are encouraged to utilize proactive classroom management techniques, such as 
student redirection, before seeking administrator support. If a strong relationship between 
the student and teacher is not enough to resolve disruptive behavior, Two Rivers employs its 
Response Ladder. The Response Ladder is a tiered system of tools, from least to most 
invasive, that a teacher can use to promote productive student behavior. The goal is to 
address behaviors in the classroom, with the teacher and/or administrator guiding the 
student in meeting high community expectations. In situations where further intervention is 
necessary, a student may briefly leave the class for additional support. When this occurs, 
the administrator ensures that appropriate consequences, restorative conferences, and 
restorative actions take place. These efforts aim to return students to the classroom 
environment as quickly as possible, keeping the focus on learning. 

Two Rivers benefits from a dedicated Student Support Associate and Campus Director of 
Special Education, both of whom play pivotal roles in addressing behavioral challenges 
early. These staff members work closely with students and their families, collaborate with 
school counselors and teachers to implement individualized behavior interventions, and 
regularly analyze discipline and attendance data to identify areas for additional support. The 
Campus Director of Special Education also serves as a member of the Student Support 
Team (SST), which meets to discuss behavioral, emotional, and academic interventions 
tailored to each student’s needs. The quick identification and response to student concerns 
allow for timely and collaborative interventions that help keep students in class with the 
support they need to succeed. 

Proactive strategies, such as the "Crew" program, further reduce the need for disciplinary 
practices that remove students from the classroom. Crew is a small group structure that 
fosters positive interpersonal relationships between students and staff, providing daily 
opportunities for students to learn social, emotional, and academic strategies for success. 
Crew Leaders teach and reinforce Scholarly Habits, including independence, resilience, 
collaboration, integrity, and embracing diversity. Through self-assessments and goal-setting, 
students reflect on their growth and work toward improving these habits in class and with 
peers. The Crew program is designed to build a sense of community, belonging, and 
self-improvement, serving as a proactive measure to keep students engaged in school and 
focused on learning. 

These combined efforts have led to significant success. Between SY15-16 and SY18-19, 
the student suspension rate dropped from 6.03% to 2.67%. In SY24-25, we saw further 
progress, with suspensions decreasing by more than 80%, demonstrating the impact of our 
approach to maintaining a supportive, inclusive learning environment. 

 
Supporting Students with Disabilities 

Two Rivers supports students with disabilities through an inclusionary model in 
middle school. In some classes, students are primarily involved in general education 
settings with targeted support, including intensive reading instruction, one-on-one 



help, and a co-teaching model. This model pairs a general educator with a special 
educator to ensure differentiated instruction and targeted interventions. The 
co-teaching approach provides additional instructional support to students with 
disabilities, fostering an inclusive learning environment where all students can 
engage with grade-level content. 
One of the key pillars of our support system is the role of the MS dean, who works 
closely with students and families to address behavioral challenges and reduce 
suspensions, including those for students with IEPs. The dean models appropriate 
behavior, ensures that disciplinary measures are equitably applied through the 
disciplinary ladder, and fosters communication with families to support behavioral 
improvements. Many of the disciplinary concerns the dean addresses involve 
students with IEPs, making this role critical in supporting these students' success 
and engagement in the classroom. 
Another significant role of the MS dean is overseeing the advisory program, known 
as "Crew." This program is designed to foster peer relationships and a community of 
inclusion, benefiting all students, including those with disabilities. The dean also 
coordinates Wellness Wednesday, allowing staff to participate in three hours of 
professional learning each week, including sessions focused on supporting students 
with disabilities. 
Lastly, Two Rivers provides consistency in staffing by using a floating substitute 
teacher who is familiar with the students and regularly participates in professional 
development. This focus ensures that students, including those with disabilities, are 
supported by staff members who understand their individual needs, even in the 
absence of their primary teacher. 
 

G.​ Include any activity information regarding professional learningand other 
activities for teachers, paraprofessionals, and other school personnel to 
improve instruction and use of data from academic assessments, and to 
recruit and retain effective teachers, particularly in high need subjects. 

 

Two Rivers offers a robust professional learning (PL) program designed to support all staff 
members' ongoing growth and development. The focus is on collaborative learning, ensuring 
that staff can learn from each other, support one another, and hold each other accountable 
for applying what they have learned. Professional learning begins before the school year 
starts and continues throughout the year, allowing for immediate application of new 
strategies to benefit students. 

Before the school year begins, staff participate in two weeks of professional learning, with 
new academic Two Rivers staff receiving an additional onboarding week. This extra week 
provides new staff with an introduction to Two Rivers’ history, instructional model, including 
expeditionary learning, and the opportunity to build relationships with colleagues. Once the 
school year starts, staff engage in three hours of professional learning each week, four full 
days of professional learning during the year, and a reflection week at the end of the school 
year. In total, Two Rivers offers more than 150 hours of in-house professional learning 
annually, ensuring teachers have ample time to refine their craft. 

A key focus of the professional learning at Two Rivers is on Data Literacy/Analysis, Tier one 
instruction, lesson plan internalization, ensuring teachers deeply understand their content 
and plan lessons that are responsive to their students’ needs. This includes training on 
checks for understanding, enabling teachers to assess student progress in real-time and 



adjust instruction accordingly. Additionally, the professional learning program emphasizes 
differentiated learning and provides teachers with strategies for delivering targeted 
interventions to meet the diverse needs of their students. 

Two Rivers also supports staff participation in external professional learning opportunities. 
Teachers and staff can apply for funding to attend professional development sessions 
offered by credible third parties. These opportunities allow staff to deepen their knowledge, 
especially in high-need subject areas, and bring new strategies back to the classroom. 

To further support growth and retention, Two Rivers offers leadership opportunities to highly 
effective teachers. Teacher Leaders are invited to collaborate on curriculum development, 
and coach other teachers. These Teacher Leaders also plan and deliver parts of the weekly 
staff professional learning, summer sessions, and new staff orientation. In some cases, 
these activities come with an additional stipend, providing financial incentives to retain highly 
effective teachers who wish to stay in the classroom while sharing their expertise. 

To further enhance instruction, Two Rivers’ leadership provides ongoing professional 
learning sessions focused on the use of data from academic assessments, such as Data 
Wise and the PDSA (Plan, Do, Study, Act) improvement process. Teachers are trained to 
use these data-driven approaches to make informed instructional decisions, monitor student 
progress, and refine interventions. 

Because Two Rivers is recognized as an emerging leader in the DC education landscape, 
its staff often participate in broader educational initiatives. Teachers and staff have 
opportunities to extend their reach by participating in initiatives across multiple charter 
schools, local networks, and national conferences, including partnerships with organizations 
like EL Education. Through these opportunities, educators engage with peers and share 
insights on data-driven instruction, deeper learning, and innovative teaching practices. 

In summer 2024, Two Rivers re-established the Two Rivers professional learning approach. 
This initiative empowers Network and Teacher Leaders to lead and deliver high-impact 
professional learning both internally and externally, allowing Two Rivers to share its 
expertise with a wider audience while continuing to recruit and retain effective teachers 
across the network. 

By focusing on Tier One instruction, lesson plan internalization, differentiation, and 
data-driven instruction, the professional learning program at Two Rivers ensures that 
teachers are well-equipped to meet the needs of their students while contributing to a 
collaborative, reflective, and growth-oriented teaching community. 

 
H.​ Explain how the schoolwide reform strategies are consistent with, and 

designed to implement, the school(s) improvement plans, if 
applicable. 

 

Two Rivers is a data-driven school that consistently reviews and revises its practices to align 
with student needs and ensure academic growth. Our schoolwide reform strategies are 
thoughtfully designed to support and implement our improvement plans, ensuring that all 
initiatives are targeted at promoting student success and addressing areas of need identified 
through data analysis. 

Using frameworks like Data Wise and the PDSA (Plan, Do, Study, Act) improvement 
process, we continuously monitor student performance and instructional outcomes. This 



approach allows us to make real-time adjustments and improvements to our educational 
strategies, ensuring they remain aligned with our school improvement goals. Our 
professional learning programs, curriculum development, and instructional strategies are all 
developed with the goal of improving student achievement, particularly in areas where data 
highlights gaps or challenges. 

These efforts are further supported by regular reviews of school performance data, which 
are conducted by the Instructional Leadership Team (ILT) during weekly meetings and at the 
annual summer leadership retreat. The ILT uses data from assessments like MAP and 
DC-CAPE, along with other indicators, to ensure that our reform strategies are effectively 
driving progress in areas critical to our school improvement plans, including closing 
achievement gaps and improving the quality of instruction across the network. 

In addition, Two Rivers’ focus on continuous professional learning for staff, emphasizing 
lesson internalization, checking for understanding, and differentiated instruction, ensures 
that our teaching practices are consistently improving. These strategies are designed to 
support all students, particularly those at risk of not meeting challenging state academic 
standards, and ensure that the schoolwide reform strategies are integrated into the broader 
school improvement efforts. 

Through this ongoing, data-driven process, Two Rivers ensures that our schoolwide 
strategies are aligned with our mission and continuously refined to meet the evolving needs 
of our students, making our school improvement plans actionable and effective. 

 

I.​ Explain what measures are in place to include teachers in decisions 
regarding the use of academic assessments (in order to provide information 
on, and to improve, the achievement of individual students and the overall 
instructional program)? 

Teachers at Two Rivers have established collaborative working relationships with their 
supervisors, teacher leaders, and members of the Instructional Leadership Team (ILT) to 
ensure they are actively involved in decisions regarding the use of academic assessments. 
These relationships create structured opportunities for teachers to discuss the impact of 
assessments on classroom learning and to provide insights that inform instructional 
improvements. Key forums for these discussions include: 

●​ Staff Meetings: Regularly scheduled meetings where teachers engage with peers 
and leaders to review assessment data and discuss its implications for instructional 
practices and student progress. 

●​ One-on-One Meetings: Individual sessions between teachers and instructional staff 
or administrators to review student performance data, identify areas for growth, and 
strategize on how to improve outcomes based on assessment results. 

●​ Content Directors Relationships: Teachers work closely with Content Directors to 
receive support and feedback on how to use assessment data to refine teaching 
strategies and better meet the needs of their students. 

●​ Grade-Level/Common Planning Time Meetings: Teachers within the same grade 
collaborate to analyze assessment data, identify trends, and adjust instructional 
approaches to support student achievement collectively. 

●​ Subject-Area Meetings: Subject-specific teams discuss the impact of academic 
assessments on content delivery, student understanding, and ways to tailor 
instruction for better outcomes in their subject areas. 

●​ Professional Learning Sessions: Weekly and ongoing professional development 



opportunities that include dedicated time for teachers to discuss assessment data 
and its role in improving individual student achievement and overall instructional 
effectiveness. 

●​ Collaboration with the Chief Academic Officer (CAO): Teachers have the 
opportunity to engage with the CAO to discuss broader assessment trends, 
network-wide data, and the strategic use of assessments to support school-wide 
goals during Instructional Rounds, and network professional learning opportunities. 

These measures ensure that teachers play an active role in decisions regarding the use of 
academic assessments, empowering them to contribute meaningfully to the continuous 
improvement of individual student outcomes and the overall instructional program. 



J.​ Describe intervention activities that will be in place to ensure that 
students who experience difficulty mastering the proficient or advanced 
levels of academic achievement standards shall be provided with 
effective, timely assistance. This must include measures to ensure that 
students’ difficulties are identified on a timely basis and that sufficient 
information on which to base effective assistance is provided as part of 
school wide programming. 

 

Two Rivers operates a Middle School intervention program designed to support 
students at risk of not reaching grade-level proficiency. The schoolwide initiative is in 
addition to the required coursework that all students must complete and targets 
specific areas where students struggle to meet grade-level expectations. 
Intervention strategies for these students are identified and regularly reviewed by 
school-based administrators and network staff during Instructional Leadership Team 
(ILT) meetings and PDSA sessions. 

Two Rivers also offers a comprehensive summer program designed to support 
students transitioning from fifth grade to middle school. This program not only helps 
new middle school students acclimate to the academic and social expectations of 
middle school but also reinforces key academic skills. By providing targeted 
instruction over the summer, students are better prepared to meet the demands of 
the middle grades and are set up for success when they return in the fall, instilling 
confidence in their academic journey. 

In addition, Two Rivers runs an Extended School Year (ESY) program for students 
with Individualized Education Programs (IEPs). The ESY program is designed to 
provide continued academic support over the summer, tailored to each student's 
needs, to help them maintain progress toward their academic and social-emotional 
goals. These programs ensure that each student receives the necessary 
interventions to prevent learning loss and continue developing their skills, ensuring 
that their needs are met. 

Two Rivers employs continuous assessment through the Data Wise and 
Plan-Do-Study-Act (PDSA) improvement processes to ensure students' challenges 
are identified and addressed promptly. Teachers and instructional staff regularly 
review student performance data, including MAP assessments, classroom 
performance, and teacher recommendations. Based on this data, targeted 
interventions, such as the Intervention Labs and summer programming, are 
implemented to provide timely and effective assistance to students who need 
additional support. This process ensures that students who experience difficulties 
receive sufficient and timely interventions as part of the schoolwide programming, 
helping them achieve academic success. 

 
K.​ Provide any activity information regarding counseling, school-based mental 

health programs, specialized instructional support services, mentoring 
services, and other strategies to improve students’ skills outside the 
academic subject areas. 

Two Rivers supports students outside of core academic subject areas through various 
targeted assistance programs and initiatives that focus on their overall development, 
including mental health, social-emotional learning, and successful transitions to high school. 

o​ Targeted Assistance:​



Referrals for targeted assistance are made through the Student Support Team (SST) 
process. This process brings together a team composed of a coordinator, teachers, 
and administrators to meet and discuss educational and behavioral supports needed 
for students at risk of failing to meet DC academic achievement standards. 
Depending on the student's needs, the team may also include a special education 
teacher or school counselor. Referrals for SST can be made by a teacher, counselor, 
administrator, parent, or student. The SST process may result in a referral for 
evaluation for special education services. The Director of Student Services oversees 
this process, ensuring that the evaluation, communication with parents, and 
collaboration with teachers are properly managed, and that students receive the 
necessary supports for academic success. 

o​ Mentoring and Scholarly Habits:​
The "Crew" structure is a cornerstone of Two Rivers' approach to fostering positive 
interpersonal relationships and mentoring students. Crew is a daily small group 
session where students learn social, emotional, and academic strategies for success. 
Crew Leaders promote Scholarly Habits, which include independence, resiliency, 
collaboration, acting with integrity, and embracing diversity. Students engage in 
self-assessment, set goals, and review their progress within the group. This structure 
helps build a sense of community, belonging, and personal responsibility while 
reducing discipline issues and keeping students engaged in learning. Crew is 
instrumental in teaching students how to integrate positive behaviors and 
relationships into their daily lives. 

o​ Support for Students Transitioning to High School:​
The "My High School Search" (MHSS) program is a two-year (7th and 8th grade) 
initiative that prepares students for high school and beyond. Led by the Director of TR 
Connect and an academic counselor, MHSS helps guide students and their families 
through the high school selection process with a focus on identifying a best-fit, 
college-ready high school. MHSS emphasizes four pillars: applying for high school, 
parents as partners, social-emotional development, and academic preparedness. 
Through various workshops, high school fairs, SSAT preparation, and college tours, 
the program ensures that students are excited about their next chapter and fully 
prepared for the transition. Additionally, Two Rivers provides ongoing support through 
TR Connect, which helps about 50 graduates each year as they navigate their first 
year of high school, offering targeted academic and social support. 

o​ TR Connect and Post-Graduation Support:​
To further support students after they leave Two Rivers, the TR Connect program 
continues to provide academic and social-emotional guidance to alumni in their first 
year of high school. This includes ongoing mentorship and support to help students 
successfully adjust to the new academic environment and maintain their momentum 
toward future success. 

Through these programs—targeted assistance via the SST process, daily Crew sessions, 
and comprehensive high school transition support—Two Rivers ensures that students 
receive not only the academic instruction they need but also the counseling, mentoring, and 
social-emotional skills that are critical for their long-term success. 

o​  
 



A.​ Describe how parents will be involved in the planning, review, and annual 
evaluation of the schoolwide program. Note that if the evaluation results 
or individual comments show that the schoolwide plan is not satisfactory 
to parents, the school is required to submit these comments to the OSSE. 

Two Rivers believes in strong family engagement and values the input, involvement, and 
support of its families. A key structure for ensuring parent participation in the planning, 
review, and evaluation of the schoolwide program is the Two Rivers Family School 
Association (FSA). Established in 2011-2012, the FSA was created through a collaborative, 
parent-driven process that involved school staff, administrators, and hundreds of parents. 
This process included a series of school-wide meetings, surveys, and discussions that 
ultimately led to the drafting and adoption of FSA bylaws and the election of officers. 

Vision and Mission of the FSA: 

●​ Vision: To foster an open, supportive school community where families, teachers, 
administrators, and community members collaborate to encourage lifelong learning. 

●​ Mission: To provide a structured forum for families and school staff to work together 
in partnership, contributing their time and talent to the success of Two Rivers PCS. 

Primary Objectives of the FSA: 

1.​ Foster school-wide community building. 
2.​ Support student learning. 
3.​ Participate in school governance by representing the parent body. 
4.​ Engage in continuous school improvement projects. 
5.​ Build resources and facilitate alignment on parent, teacher, and school priorities. 

Parent Involvement in the Schoolwide Program: All parents and guardians of Two Rivers 
students, as well as staff and administrators, are automatically members of the FSA. 
Parents are involved in the planning and review of the schoolwide program through FSA 
meetings and activities, which are open to all members. The FSA’s role in school 
governance ensures that parents have an active voice in shaping decisions related to the 
school’s priorities and continuous improvement efforts. 

Each year, the FSA will contribute to the evaluation of the schoolwide program, offering 
feedback and suggestions. If the evaluation or comments show that parents are not satisfied 
with the schoolwide plan, Two Rivers will submit those comments to the Office of the State 
Superintendent of Education (OSSE) and work collaboratively to address concerns. 

The FSA operates under bylaws and is managed by an Executive Board responsible for 
hosting community meetings, board meetings, and organizing events. These platforms 
provide ongoing opportunities for parents to share feedback and influence the direction of 
the schoolwide program. In this way, Two Rivers ensures that parents are engaged partners 
in their children's education. 

 
 

B.​ Describe how parents will receive timely information about the Title I 
program, how they will be informed of the curriculum, the forms of academic 
assessment used to measure student progress, the achievement levels of 
the challenging State academic standards and how they will be encouraged 
to participate in decisions relating to the education of their children. 

 



Two Rivers values parents as partners in their children's education and encourages 
ongoing, open communication. The school operates with an "open-door policy," allowing 
parents to share questions or concerns with school staff at any time rather than waiting for 
scheduled meetings. If parents raise concerns about the Title I schoolwide plan, these 
concerns are shared with the School Instructional Leadership Team (SILT), which is 
responsible for instructional strategic planning and the development of the schoolwide plan.  
 
The SILT meets weekly, ensuring that feedback is reviewed and acted upon promptly. 
Since founding in 2004, Two Rivers has prioritized parental involvement and partnership. In 
2012, the school formalized this partnership by establishing the Family School Association 
(FSA), which has parent officers, bylaws, and regular meetings. The FSA collaborates 
closely with school leadership, including principals, to organize and fundraise for meaningful 
initiatives for families and align with the mission of Two Rivers. 
 
Two Rivers ensures parents receive timely information about the Title I program and their 
child's education through various channels. The school publishes an annual calendar with 
multiple family engagement events to keep parents informed and involved in learning. Key 
events include: 

●​ Back to School Night 
●​ Celebration of Learning 
●​ Culture Night 
●​ Math Festival 
●​ Literacy Festival 
●​ Arts Festival/Exhibition 
●​ Parent-student high school search events 

 
Parents are also involved at the classroom level, with opportunities to volunteer for field 
studies, participate in classroom events like Author's Teas, and attend open weekly school 
community meetings. These events provide timely information about the curriculum, learning 
expectations, and classroom activities. 
 
Two Rivers provides three formal conferences throughout the school year for families to 
discuss student learning, academic assessments, and progress toward meeting State 
academic standards. These conferences are supplemented by back-to-school meetings, 
where parents are introduced to the curriculum and academic expectations for the year.  
 
During these meetings, parents are informed about the forms of academic assessment used 
to measure student progress, including MAP and DC-CAPE. Achievement levels and 
progress toward challenging State standards are shared, allowing parents to understand 
how their children are performing and how they can support their learning. 
 
Additionally, Two Rivers engages families with diverse language needs by offering 
translation and interpretation services as needed, funded through Title I/Schoolwide funds. 
This ensures that all parents, regardless of language barriers, can actively participate in 
their child's education decisions. The school communicates regularly with parents through 
its weekly newsletter, "The Trib," which includes updates on school events, student 
progress, and important announcements. 
 
Through these various efforts, Two Rivers ensures that parents are well-informed about the 
Title I program and their child's academic progress and are actively encouraged to 
participate in decision-making processes related to their child's education. 



C.​ List specific training activities and decision-making opportunities for 
parents. (Include meeting dates for the planning, review, and evaluation 
of the Parent Involvement Policy, school plans, and compacts (DCPS 
only). 

 
Not Applicable. 

 
 

D.​ Explain strategies that will be used to increase parent involvement to 
help parents work with their children to improve their achievement. 

Two Rivers places a strong emphasis on parent involvement, recognizing the vital role that 
families play in supporting their children’s academic success. The Family School 
Association (FSA) is a key structure for ensuring this involvement. Established through a 
parent-driven process in 2011-2012, the FSA was created in collaboration with parents, 
staff, and administrators, reflecting Two Rivers’ commitment to inclusive and meaningful 
family engagement. This organization supports the school by fostering community, 
enhancing learning opportunities, and organizing family events. 

Parents are encouraged to actively participate in various ways. Families can contribute to 
the school environment by volunteering in classrooms, assisting with field studies, or joining 
the FSA’s committees, such as the Gala Committee, Community Service Committee, or 
Safe Passage Task Force. Each committee provides a structured opportunity for families to 
leverage their talents and passions to support the school’s mission. 

In addition to these avenues for engagement, Two Rivers hosts multiple events throughout 
the year that connect families directly to student learning. These events include four 
parent-teacher conferences annually, student-led Showcases of Learning, high school 
preparation events through the "My High School Search" program, and monthly FSA 
meetings. These activities provide parents with tools and knowledge to better support their 
children's academic growth, while creating opportunities for meaningful collaboration 
between families and educators. 

To further increase parent involvement, Two Rivers implements specific strategies that help 
parents support their children’s academic achievement. Parents receive regular updates 
about curriculum and student progress, and they are encouraged to participate in workshops 
and informational meetings that provide them with resources and guidance for working with 
their children at home. Additionally, the school facilitates opportunities for parents to engage 
with teachers and school leaders in settings designed to enhance the partnership between 
home and school. 

Through these comprehensive strategies, Two Rivers strengthens the home-school 
connection, empowering parents to contribute to their children's learning and academic 
success. 

 
 

E.​ ​Describe how the school will provide individual student academic 
assessment results, including an interpretation of those results, to the parents 
of students who have taken the state assessment. 

 



Two Rivers ensures consistent and open communication between families and staff, 
particularly regarding student success, academic progress, and behavior. The 
Middle School Campus Director of Special Education and the Student Support 
Counselor(s) play a key role in maintaining regular contact with parents about their 
students' progress, behavior, and engagement in school. They provide at-home 
strategies to help improve student engagement and offer guidance on how parents 
can be more involved in their child's education both at school and at home. 
In addition to these targeted communications, Two Rivers' registrar engages with 
families during key moments such as student registration, ensuring that they have 
the necessary information and support to navigate the school's processes. 
Parents have multiple avenues to engage with teachers and staff, including 
communication through email, phone, and scheduled meetings. Parents are 
encouraged to participate in four parent-teacher conferences held throughout the 
year, where they can discuss their child's progress, review academic assessments, 
and receive a detailed interpretation of state assessment results. During these 
conferences, teachers clearly explain how students performed on state 
assessments and what the results mean in terms of their academic progress and 
next steps. 
 
Additional opportunities for parental involvement include Showcase of Learning 
presentations, which occur twice per year, where students present their work and 
academic growth. Parents can also attend My High School Search events, Open 
Houses, and monthly Family School Association (FSA) meetings to stay informed 
and engaged with their child's educational journey. These events are designed to 
foster collaboration between parents, teachers, and school leaders, ensuring a 
holistic approach to student achievement and progress. 
 
Through these structured touchpoints, Two Rivers ensures that parents are 
well-informed about their child's academic assessments, progress, and ways to 
support their learning at home. 



5. Professional Development 
Component 2 (§2103(b)) 

 
In accordance with §2013(b)(3)(E) LEAs are required to provide high-quality, personalized 
professional learningthat is evidence-based, for teachers, principals, other school leaders, 
specialized instructional support personnel, and paraprofessionals, that is focused on improving 
teaching and student learning and achievement, including supporting efforts to train teachers, 
principals, or other school leaders to enable all students in the school to meet the challenging 
state’s academic standards; and to include teachers in professional learningactivities regarding 
the use of academic assessments to enable them to provide information on, and to improve, the 
achievement of individual students and the overall instructional program. This section should 
include all professional learningfor the school regardless of the funding source. The needs 
assessment for professional learningand hiring needs that is required by §§1111(g)(1)(B) and 
2103(b) of Title II-A should address the professional learningneeds of this schoolwide school. 

Schoolwide programs must ensure there are measures to include teachers in the decisions 
regarding the use of academic assessments described in §1111(b)(2) in order to provide 
information on, and to improve, the overall instructional program. 

 
Evidence: 

•​ Ongoing professional learningplanning that supports teachers, instructional leadership 
teams, principals, or other school leaders to serve students and their needs. 

•​ The role and activities of teachers in decisions regarding the use of academic 
assessments in order to provide information on, and to improve, the achievement of 
individual students and the overall instructional program. 

 

 
All paraprofessionals (regardless of funding source) employed in a Title I Schoolwide 
School who provide instructional services to students must meet the qualifications required 
under Title I law. 

A.​ Describe the high-quality and ongoing professional learningthat will be 
implemented for teachers, principals, and paraprofessionals and, if 
appropriate, pupil services personnel, parents, and other staff to enable all 
children in the school to meet the challenging state’s academic 
achievement standards. 

 

Two Rivers recognizes the importance of engaging families as partners in their 
children's education and offers them opportunities to participate in relevant 
external professional learning sessions when applicable. Parents and families 
are encouraged to attend workshops and training sessions to help them better 
support their student's academic and social-emotional development. These 
sessions might cover topics such as understanding academic assessments, 
supporting literacy and math learning at home, or addressing behavioral and 
social-emotional needs. 

In addition to internal family engagement events, Two Rivers extends invitations 
to parents for external learning opportunities that align with the school's goals 
for family involvement. For example, families are informed and encouraged to 
attend when there are high-quality training opportunities focused on special 
education, social-emotional learning, or early childhood development. These 
sessions help parents stay informed about the latest educational practices and 
give them the tools to contribute to their child's success actively. 



This ongoing effort to engage families in professional learning ensures that 
parents are not only well-informed about school practices but also empowered 
to support their children at home and play a meaningful role in their education. 
These opportunities reflect Two Rivers' commitment to fostering a collaborative 
and supportive community where both educators and families work together as 
a team to achieve the best outcomes for students. 

By offering families access to relevant professional learning, Two Rivers 
strengthens its relationship with parents and enhances the overall learning 
environment, creating a more cohesive approach to student success. This 
commitment to student success is at the heart of everything we do at Two 
Rivers, and we are dedicated to working with parents to achieve the best 
outcomes for our students. 



B.​ Describe the opportunities, including professional learningactivities, to be 
provided to teachers regarding the use of academic assessments to enable 
them to provide information on, and to improve, the achievement of individual 
students and the overall instructional program. 

 
 

Most of the professional learning opportunities discussed above are directly aligned 
with delivering high-quality instruction, including the effective implementation of the 
curricula in place at Two Rivers. These professional learning sessions ensure that 
educators are equipped with the knowledge and skills needed to use instructional 
materials with fidelity, adapt them to meet diverse student needs, and maximize 
student engagement and achievement. The focus is on enhancing teachers' abilities 
to integrate the curriculum seamlessly into their instructional practices, while also 
fostering an environment of continuous improvement and data-driven 
decision-making to support student growth. 

 
C.​ Explain/outline how paraprofessionals employed at the school (regardless of 

funding source), will be used to increase the opportunities for all students to 
meet the state’s academic achievement standards and will be performing 
duties that are allowable under Title I law (one to one tutoring at a time when 
the student would not otherwise receive instruction from a teacher, assist in 
classroom management, provide computer lab assistance, etc.). A 
paraprofessional providing instructional service to a student must be under 
the direct supervision of a teacher. 

 
At the middle school level, Two Rivers uses a co-teaching model in some classrooms, 
where a general educator and a specialized educator (Special Education Teacher) work 
together to support all learners. This model ensures that instruction is differentiated to meet 
the needs of students with Individualized Education Plans (IEPs) and other students who 
benefit from targeted interventions. 
 
The specialized educator plays a key role in: 

●​ Carrying Out Instructional Programs: Collaborating with the general educator, the 
specialized educator ensures that lessons are designed and delivered to support all 
students, including those with learning differences. 

●​ Reinforcing Concepts and Skills: Specialized educators work with students 
individually or in small groups to reinforce key concepts and skills introduced by the 
general educator. 

●​ Implementing Accommodations: Specialized educators implement 
accommodations specified in IEPs, such as providing assistive technology, reading 
tests aloud, and supporting students with extended time or modified materials, all 
under the framework of the co-teaching model. 

 
Two Rivers emphasizes the use of instructional differentiation and flexible grouping based 
on student needs. The co-teaching model supports this by allowing both educators to 
collaborate on delivering lessons tailored to a diverse range of learners. This approach 
ensures that students with special needs, as well as those who require additional academic 
support, can access grade-level content effectively. 
 
Regarding additional academic support, Two Rivers provides intervention lab courses for 
students needing further help. These labs, designed for students at risk of not meeting 
grade-level standards, are taught by qualified staff and provide targeted support beyond the 



regular coursework. The intervention strategies used in these labs are regularly reviewed 
and adjusted through SILT meetings and PDSA Data-Analysis sessions to ensure they 
effectively address student needs. 
 
Professional learning at Two Rivers is a continuous process that involves both general and 
specialized educators. Educators participate in a robust professional learning program that 
includes: 

●​ Two weeks of professional learning before the school year for all staff. In 
addition, the new TR staff will attend an additional week of professional learning. 

●​ New Teachers to Two Rivers attend weekly professional learning. 
●​ Three additional hours of weekly professional learning every Wednesday and a 

couple of Fridays. 
●​ Full days of professional learning throughout the school year 

 
This professional learning focuses on building effective teaching practices, including lesson 
plan internalization, checking for understanding, and supporting differentiated learning with 
appropriate interventions. Co-teaching pairs and other staff engage in ongoing learning 
cycles to refine their instructional practices and ensure they are meeting the needs of all  
students, including those with special education needs. 
 
By utilizing co-teaching, intervention labs, and continuous professional learning, Two Rivers 
is committed to creating an inclusive learning environment where all students can meet and 
exceed the state's academic achievement standards. 
 

 
D.​ Describe the strategies the school will use to recruit and retain 

highly effective teachers. 
​ ​  

•​ Recruitment. Our goal is to nurture and grow and retain effective teachers 
who remain with Two Rivers and impact positive change within our 
network. However, times have come to recruit staff as well. Two Rivers 
does this by a number of ways, which may include: 



o​ Online/in-person recruitment fairs 
o​ Two Rivers website/ Linked in Promotion; 
o​ Covering the cost of staff KIPP SPED Program participation to obtain SPED 

certification in exchange for 2 years commitment when completed 
o​ Supporting staff in the Relay Masters program 
o​ Serving as a host site and providing mentorship to those selected for Teacher 

Assistants in the DC Apprenticeship program 
o​ Partnered with: City Teaching Alliance, NYU Residency program, and local 

Education programs universities to be mentors and host sites for student 
teachers 

o​ Signing bonuses 
•​ Retention:  We have been long time partners with TNTP having our staff complete the 

Insight survey in January and May to garner feedback on the needs and desires of 
staff in our organization.  Other partnerships and retention efforts include: 

o​ Competitive Salaries when compared to other DC Public Charter schools and 
area districts 

o​ Benefits Package (Retirement, Health, Dental, Vision, etc) 
o​ Internal Weekly Professional Learning 
o​ Pay for external Professional Development/ Trainings 
o​ School calendar- 2 week Winter Break for all employees 
o​ Promotion pathways for Instructional staff-Dedicated Aide →Teacher Assistant 

→General Educator→Special Educator→Teacher Leader→Mentor Teacher- 
etc. 



 
 
 

E.​ Describe how you will ensure a highly effective staff is employed at 
your school and how staff will be employed in a manner that best 
enhances your schoolwide reform plan. 
After hiring staff, Two Rivers integrates them into a comprehensive support system 
aimed at helping them and their students succeed. Two Rivers has a robust 
professional learning (PL) program that fosters ongoing staff development and 
growth. By engaging in PL with colleagues, staff can learn from one another, offer 
mutual support, and hold each other accountable for applying what they learn. PL 
begins before the school year and continues throughout, immediately ensuring 
students benefit from the improved instruction. 
Staff participate in two weeks of professional learning before the school year begins; 
new teachers to Two Rivers attend an additional week of professional learning 
before the start of school. All staff engage in three additional hours each week 
during the academic year. New Teachers to Two Rivers also attend weekly New 
Teacher Cohort meetings. Additionally, there are full PL days during the school year, 
with a reflection week at the end. Two  Rivers provides more than 150 hours of 
in-house PL annually, ensuring ample time for staff to refine their skills and 
strategies. 
In addition to professional learning, staff have opportunities to take on 
responsibilities and initiatives they are passionate about that can enhance student 
outcomes. This approach helps foster strong student-staff relationships, which 
translate into improved classroom engagement and academic success. These 
activities often have academic relevance and contribute directly to the school's 
reform plan. 
By offering extensive professional learning and engaging staff in meaningful 
activities that align with their interests and the school's mission, Two Rivers ensures 
that a highly effective staff is employed in a way that best supports the schoolwide 
reform efforts. 
 

F.​ Describe the strategies the school will use to recruit and retain 
highly effective teachers. 

 
 

•​ Recruitment. Our goal is to nurture and grow and retain effective teachers 
who remain with Two Rivers and impact positive change within our 
network. However, times have come to recruit staff as well. Two Rivers 
does this by a number of ways, which may include: 



o​ Online/in-person recruitment fairs 
o​ Two Rivers website/ Linked in Promotion; 
o​ Covering the cost of staff KIPP SPED Program participation to obtain SPED 

certification in exchange for 2 years commitment when completed 
o​ Supporting staff in the Relay Masters program 
o​ Serving as a host site and providing mentorship to those selected for Teacher 

Assistants in the DC Apprenticeship program 
o​ Partnered with: City Teaching Alliance, NYU Residency program, and local 

Education programs universities to be mentors and host sites for student 
teachers 

o​ Signing bonuses 
•​ Retention:  We have been long time partners with TNTP having our staff complete the 

Insight survey in January and May to garner feedback on the needs and desires of 
staff in our organization.  Other partnerships and retention efforts include: 

o​ Competitive Salaries when compared to other DC Public Charter schools and 
area districts 

o​ Benefits Package (Retirement, Health, Dental, Vision, etc) 
o​ Internal Weekly Professional Learning 
o​ Pay for external Professional Development/ Trainings 
o​ School calendar- 2 week Winter Break for all employees 
o​ Promotion pathways for Instructional staff-Dedicated Aide →Teacher Assistant 

→General Educator→Special Educator→Teacher Leader→Mentor Teacher- 
etc. 

 



 

A.​ Indicate which, if any, of the state, local or federal program resources are used 
to support the schoolwide plan. (Include only funds that are used to 
implement components of the schoolwide plan in the school. See 34 CFR, 
Section 220.29 for regulations relating to consolidation of funds from federal 
programs.) 

 
Check if 
used 

Program funds used to implement components of the schoolwide plan 
(check all that 
apply) 

Yes Title I, Part A: Improving Basis Programs Operated by Local Education 
Agencies 

Yes Title II, Part A: Preparing, Training, and Recruiting High-Quality Teachers, 
Principals, and 
Other School Leaders 

Yes Title III, Part A: English Language Acquisition, Language Enhancement, & 
Academic 
Achievement 

Yes Title IV, Part A: Student Support and Academic Enrichment Grants 
 Title IV, Part B: 21st Century Schools 

Yes IDEA 611 
Yes IDEA 519 
Yes Other: Miscellaneous grants, including through OSSE and outside funders. 

OSSE student 
funds. 

 



 

 
A.​ Describe how the school will evaluate whether the elements of the 

schoolwide plan have been implemented as planned. 

 
Since SY15-16, the Two Rivers Board, along with academic, operational, and 
financial leaders, has meticulously used and refined an internally developed 
LEA-wide dashboard. This comprehensive tool records, monitors, and reports data 
across the district, guiding decision-making. The dashboard is structured around 
five principles, fifteen key questions, and approximately sixty specific indicators. 
These indicators cover a wide range, including student assessment data, family, 
staff, and student surveys, external reviews of Two Rivers' educational programs, 
student attendance, staff participation in internal and external professional learning, 
audit and quarterly financial reports, and teacher hiring and attrition. Each indicator 
is color-coded—green for 'on track,' yellow for 'pay attention to,' and red for 
'urgent'—allowing for quick identification of areas needing focus. 
 
At Two Rivers, student academic performance on challenging state academic 
standards is viewed as a result of multiple factors, many of which are tracked 
through the collaborative efforts of the Instructional Leadership Team (ILT). This 
team, composed of academic leaders, meets weekly and also holds a spring retreat 
to discuss student learning and adjust the program to ensure the proper supports 
are in place for student growth and development. The ILT recently reviewed the 
dashboard indicators and was informed by the development of the Two Rivers 
three-year strategic plan. This plan included various metrics, such as closing the 
mathematics achievement gap amongst our at-risk student population. This has led 
to targeted professional learning for staff focus to include data literacy, Tier One 
instruction (lesson-plan internalization and purposeful check for understandings), 
and the adoption of a new network-wide math curriculum.  
 
Each school site also has a School Instructional Leadership Team (SILT), 
composed of teachers, instructional leaders, and administrators, who evaluate 
progress toward schoolwide and network-wide priorities. 
 
Two Rivers continually provides a high-quality, well-rounded instruction program for 



all students. A key feature of this is Two Rivers' commitment to 'EL Education,' 
where students connect academic learning to real-world projects and scenarios. 
For example, in fall 2019, fourth-grade students explored "Jamestown through 
Drama," and sixth-grade students examined "Food Economics." These learning 
experiences, across all grade levels, align with state learning standards while 
teaching critical thinking, problem-solving skills, collaboration, and communication. 
 
To monitor progress, students take multiple assessments throughout the year, 
including mClass DIBELS, MAP (ELA and math), and assessments. MAP, a 
computer-based adaptive assessment aligned to Common Core Standards, 
measures student growth throughout the year. 
 
Teachers at Two Rivers analyze student data and develop instructional plans to 
target specific skills and knowledge gaps identified through these assessments.  
 
The focus is always on the individual student, and data is shared with students after 
each assessment, empowering them to set goals for their progress and mastery of 
standards. While students are assessed three times a year, those considered at 
risk can be assessed every two to four weeks to track progress more frequently. 
This student-centered approach ensures that each student's needs are met and 
their progress is closely monitored. 
 
Two Rivers uses various indicators such as classroom grades, assessments, 
engagement, and behavior to identify and support students at risk of academic 
failure. Staff respond to data in real-time during lessons to ensure that all students 
meet their learning targets. Teachers and administrators receive continuous support 
through summer training in math, literacy, and curriculums and through the 
guidance of full-time Content Directors. 
 
Two Rivers has also adopted the Data Wise and Plan, Do, Study, Act (PDSA) 
improvement process to help teachers use individual student data to inform 
classroom decisions. These processes provide accountability for staff and guide 
LEA decisions about professional learning, curriculum, assessment, and academic 
program effectiveness. By applying this continuous improvement model, Two 
Rivers ensures that its schoolwide plan is implemented effectively and consistently 
refined to enhance outcomes for all students. 
 

B.​ Describe how the school will measure and report student progress on the 
State’s assessments, and other indicators of student achievement at the 
end of the school year, for all students and for subgroups of students. 

Since SY15-16, the Two Rivers Board, along with academic, operational, and financial 
leaders, has used and continuously refined an internally developed LEA-wide dashboard to 
record, monitor, and report data across the district. This dashboard is structured around five 
guiding principles, with fifteen key questions and approximately sixty specific indicators. 
These indicators include student assessment data, family, staff, and student surveys, 
external reviews of Two Rivers' educational programs, student attendance, staff participation 
in professional learning, audit and quarterly financial reports, and teacher hiring and attrition. 
Each question is color-coded: green for ‘on track,’ yellow for ‘pay attention to,’ and red for 
‘urgent,’ providing an immediate visual understanding of areas that need attention. 

Two Rivers believes that student academic performance on challenging state academic 
standards is influenced by multiple factors, many of which are captured within this 



dashboard. To ensure these factors are regularly monitored, multiple teams, including the 
Instructional Leadership Team (ILT), consistently track progress, review data, and analyze 
student outcomes. The ILT, composed of academic leaders, meets weekly throughout the 
school year and convenes for a summer retreat to evaluate student learning and adjust 
programming to support student growth and development. 

A recent review of dashboard indicators, informed by the ILT, led to the identification of this 
year’s network priority—closing the mathematics achievement gap between 
African-American students and their peers. In response, targeted professional learning for 
staff has been provided, alongside the adoption of a new network-wide math curriculum. 
The work is driven by three levers of success: emotional intelligence, equity, and data. 
These levers define the actions, outputs, outcomes, and the overall impact of our efforts. 

Student progress is measured using the DataWise process and the Plan, Do, Study, Act 
(PDSA) improvement cycle. These frameworks allow staff to analyze assessment data, 
study the impact of instructional changes, and make timely adjustments. The dashboard 
tracks key student performance data, including standardized test scores from the state 
assessments (such as DC-CAPE) and other formative and summative assessments 
administered throughout the year (such as MAP assessments). These scores are 
disaggregated by student subgroups—including African-American students, students with 
disabilities, economically disadvantaged students, and Multi-Language Learners (MLLs)—to 
ensure that progress is m 

onitored for all students and subgroups. 

At the end of each academic year, student progress on DC-CAPE, along with other 
indicators of achievement, is reviewed and reported to staff, students, and families. The 
results are shared with teachers to inform instructional adjustments and guide personalized 
student interventions. Parents and guardians are provided with clear reports on their child’s 
performance, including interpretation of the results, during parent-teacher conferences and 
through regular communications. Teachers and administrators also work closely with 
families to explain the significance of these results and how they inform instructional 
strategies for the upcoming year. 

By consistently tracking and reporting on student progress, Two Rivers ensures that all 
stakeholders—students, families, teachers, and administrators—are engaged in supporting 
each student's academic success. 

 
C.​ Describe how the school will evaluate the results of the schoolwide plan in 

increasing student achievement in meeting the state’s academic 
standards, particularly for those students who had been furthest from 
achieving the standards, and meeting the goals and objectives in the plan. 

Since SY15-16, the Two Rivers Board, alongside academic, operational, and financial 
leaders, has developed and continuously refined an LEA-wide dashboard to track, monitor, 
and report data collection across the district, guiding data-driven decision-making. This 
dashboard is structured around five key principles, fifteen strategic questions, and 
approximately sixty specific indicators. These indicators include student assessment data, 
feedback from family, staff, and student surveys, external reviews of Two Rivers' educational 
programs, student attendance, staff participation in internal and external professional 
learning, audit and quarterly financial reports, and teacher hiring and attrition rates. 

Each indicator is color-coded—green for ‘on track,’ yellow for ‘pay attention to,’ and red for 



‘urgent’—enabling quick identification of areas needing further focus. Two Rivers believes 
that student academic performance on challenging state academic standards is influenced 
by a variety of factors, many of which are captured through this dashboard. 

To ensure the program meets the needs of all students, multiple teams regularly monitor and 
report on progress and student outcomes. This includes the Instructional Leadership Team 
(ILT), composed of key academic leaders. The ILT meets weekly during the school year and 
convenes for a summer retreat to analyze student learning, make data-driven adjustments, 
and ensure the right programs are in place to support student growth and development. 

These analyses are conducted for all students, with a specific focus on subgroups at risk of 
not meeting challenging state academic standards, including: 

●​ Students with disabilities, 
●​ Multi-Language Learners (MLLs), 
●​ Homeless students, and 
●​ Students from various demographic subgroups, including by race and socioeconomic 

status. 

By monitoring these indicators across student subgroups, Two Rivers ensures that each 
student’s unique needs are addressed and that instructional practices are continuously 
refined to support equity and academic achievement for all. 

 
 

D.​ Describe how the school will use the results of the annual evaluation to 
determine the effectiveness of the schoolwide plan to make revisions to 
ensure continuous improvement of students in the schoolwide 
program. 

Utilizing the dashboard mentioned above, along with the DataWise and PDSA improvement 
processes, Two Rivers regularly reviews results across all indicators, which are color-coded 
as green (on track), yellow (pay attention), and red (urgent). This system allows for quick 
identification of areas needing improvement and enables us to assess progress throughout 
the year. 

DataWise helps school leaders and staff collaboratively analyze assessment and 
instructional data, identifying trends and areas for targeted interventions. The PDSA cycle is 
applied to systematically test, study, and refine these interventions, ensuring continuous 
improvement. 

Based on the findings from these reviews, Two Rivers will determine the network’s priority 
focus for the following school year, making informed adjustments to programs and strategies 
to support student achievement and growth. 

 


	Title I schools implementing schoolwide programs are required to develop schoolwide plans in accordance with Section 1114(b) of the Elementary and Secondary Education Act of 1965 (ESEA). Guidelines for plan learning to include the following: 
	Two Rivers Public Charter School Middle School Title I Schoolwide Plan 
	Requirements for a Title I school operating a Schoolwide Program are found in Section 1114 of the Elementary and Secondary Education Act (ESEA) and regulations 34 CFR §200.25 – 200.29. 
	1. Comprehensive Needs Assessment Component 1 (§1114(b)(6-7(A)(i-iii)(I-III)(IV-V)) and (B)) 
	To ensure that a school’s comprehensive plan best serves the needs of those children who are failing, or are at-risk of failing, to meet the challenging State academic standards, the school must conduct a comprehensive needs assessment. (ESEA sec@on 1114(b)(6)). 
	Evidence: 
	A systema@c eﬀort involving mul@ple stakeholders to acquire an accurate and thorough picture of strengths and weaknesses of the school community, thus iden@fying student needs through a variety of informa@on-gathering techniques. A data analyses summary must be included which incorporates benchmarks used to evaluate program results. Results of the data analysis must guide the reform strategies that will be implemented to improve instruc@on for all students. 
	A.​Describe the composition of the needs assessment team. The comprehensive needs assessment must be developed with the involvement of parents and other members of the community to be served and the individuals who will carry out the schoolwide program plan. 
	B.​Describe the student academic achievement data that will be used to examine students’ most pressing needs and their root causes. 
	C.​Explain how the comprehensive needs assessment was conducted in an inclusive manner so it reaches all members of the school community (including regular education, special education, talented and gifted, migrant, and students with limited English proficiency, etc.), particularly the needs of those children who are failing, or at-risk of failing, to meet the challenging State academic standards. 
	D.​As a result of the comprehensive needs assessment, describe the strategies that will be implemented to address the high priority area(s) of need identified. Indicate the specific area of need (content, subgroups, etc.). Include current baseline data and a measurable goal/target for the year. 
	E.​Describe the outcomes of the school’s comprehensive needs assessment, as well as a description of the data sources used in the process. Findings should include detailed analysis of all student subgroups; an examination of student, teacher, school and community strengths and needs; and a summary of priorities that will be addressed in the schoolwide plan. 
	A.​​Describe the composition of the planning team. The planning team assumes responsibility for planning and implementing the schoolwide program in accordance with all applicable Title I rules and regulations. 
	B.​Explain the process used to develop the plan, including information about meeting dates and agenda items/topics as well as future meeting dates. 
	C.​Describe the process for communicating with all members of the school and community who were not part of the planning team about the planning process, data collection, plan development, and plan approval. Include specific information describing how parents were notified of the schoolwide planning process and involved in the plan development. 
	D.​Describe the process for involving stakeholders and how their input was used to develop the schoolwide plan. 
	3. Schoolwide Plan 
	Evidence: 
	A.​Explain the school’s implementation of strategies that will address the needs of all children in the school, but particularly the needs of those at-risk of not meeting the challenging State academic standards. 
	B.​Provide a description of how the methods and instructional strategies used will strengthen the academic program in the school, increase the amount and quality of learning time, and help provide an enriched and accelerated curriculum, which may include programs, activities, including programs and activities to provide a well-rounded education. 
	C.​Describe the benchmarks for evaluation of program results. 
	D.​Describe any activity information regarding strategies for assisting preschool children in the transition from early childhood education programs to local Middle School programs. 
	E.​Include any activity information regarding the preparation for and awareness of opportunities for postsecondary education and the workforce, which may include career and technical education programs and broadening secondary school students’ access to coursework to earn postsecondary credit while still in high school (such as Advanced Placement, International Baccalaureate, dual or concurrent enrollment, or early college high schools). 
	F.​Specify any activity information regarding the implementation of a schoolwide tiered model to prevent and address problem behavior, and early intervening services, coordinated with similar activities and services carried out under the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.). 
	Supporting Students with Disabilities 
	G.​Include any activity information regarding professional learningand other activities for teachers, paraprofessionals, and other school personnel to improve instruction and use of data from academic assessments, and to recruit and retain effective teachers, particularly in high need subjects. 
	H.​Explain how the schoolwide reform strategies are consistent with, and designed to implement, the school(s) improvement plans, if applicable. 
	I.​Explain what measures are in place to include teachers in decisions regarding the use of academic assessments (in order to provide information on, and to improve, the achievement of individual students and the overall instructional program)? 
	J.​Describe intervention activities that will be in place to ensure that students who experience difficulty mastering the proficient or advanced levels of academic achievement standards shall be provided with effective, timely assistance. This must include measures to ensure that students’ difficulties are identified on a timely basis and that sufficient information on which to base effective assistance is provided as part of school wide programming. 
	K.​Provide any activity information regarding counseling, school-based mental health programs, specialized instructional support services, mentoring services, and other strategies to improve students’ skills outside the academic subject areas. 
	A.​Describe how parents will be involved in the planning, review, and annual evaluation of the schoolwide program. Note that if the evaluation results or individual comments show that the schoolwide plan is not satisfactory to parents, the school is required to submit these comments to the OSSE. 
	B.​Describe how parents will receive timely information about the Title I program, how they will be informed of the curriculum, the forms of academic assessment used to measure student progress, the achievement levels of the challenging State academic standards and how they will be encouraged to participate in decisions relating to the education of their children. 
	C.​List specific training activities and decision-making opportunities for parents. (Include meeting dates for the planning, review, and evaluation of the Parent Involvement Policy, school plans, and compacts (DCPS only). 
	D.​Explain strategies that will be used to increase parent involvement to help parents work with their children to improve their achievement. 
	E.​​Describe how the school will provide individual student academic assessment results, including an interpretation of those results, to the parents of students who have taken the state assessment. 
	5. Professional Development 
	A.​Describe the high-quality and ongoing professional learningthat will be implemented for teachers, principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet the challenging state’s academic achievement standards. 
	B.​Describe the opportunities, including professional learningactivities, to be provided to teachers regarding the use of academic assessments to enable them to provide information on, and to improve, the achievement of individual students and the overall instructional program. 
	C.​Explain/outline how paraprofessionals employed at the school (regardless of funding source), will be used to increase the opportunities for all students to meet the state’s academic achievement standards and will be performing duties that are allowable under Title I law (one to one tutoring at a time when the student would not otherwise receive instruction from a teacher, assist in classroom management, provide computer lab assistance, etc.). A paraprofessional providing instructional service to a student must be under the direct supervision of a teacher. 
	D.​Describe the strategies the school will use to recruit and retain highly effective teachers. 
	E.​Describe how you will ensure a highly effective staff is employed at your school and how staff will be employed in a manner that best enhances your schoolwide reform plan. 
	F.​Describe the strategies the school will use to recruit and retain highly effective teachers. 
	A.​Indicate which, if any, of the state, local or federal program resources are used to support the schoolwide plan. (Include only funds that are used to implement components of the schoolwide plan in the school. See 34 CFR, Section 220.29 for regulations relating to consolidation of funds from federal programs.) 
	B.​Describe how the school will measure and report student progress on the State’s assessments, and other indicators of student achievement at the end of the school year, for all students and for subgroups of students. 
	C.​Describe how the school will evaluate the results of the schoolwide plan in increasing student achievement in meeting the state’s academic standards, particularly for those students who had been furthest from achieving the standards, and meeting the goals and objectives in the plan. 
	D.​Describe how the school will use the results of the annual evaluation to determine the effectiveness of the schoolwide plan to make revisions to ensure continuous improvement of students in the schoolwide program. 


